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ABSTRACT  
      The English placement test (EPT) at the University of Illinois at Urbana-Champaign 
(UIUC) is designed to provide an accurate placement (or exemption) of international students 
into ESL writing and pronunciation classes. Over the last three years, UIUC has experienced an 
increase in number of international students taking the EPT. Some on campus have suggested 
that TOEFL might be a suitable pre-screening tool for predicting ESL placement, regardless of 
the test publisher‟s advice not to do so. The primary purpose of this research is to find out 
whether TOEFL can serve as a pre-screening tool for placement into the ESL courses. For this 
study, I mainly analyzed the written EPT results. 
The data analysis shows that TOEFL does not accurately predict ESL placement since 
there are many instances when the students with relatively high TOEFL scores are placed into 
the lowest levels of the ESL writing courses and when the students with low TOEFL scores have 
a high chance of exemption. However, the analysis of t-values for placement into the ESL 
classes provides the evidence that TOEFL writing section scores may be used as an additional 
reference when deciding which level a student should be placed into.  
Another important finding is a distinct pattern of dependency between the time of taking 
TOEFL and the writing EPT: the correlation is stronger when the time gap between the tests is 
short but it dramatically goes down and becomes slightly negative around Week 50; however, 
starting from the 50
th
 week it goes up again. The drop of the correlation might be explained by 
weakening of learners‟ essay writing skills over the time. The increase of the correlation after 
Week 50 may be caused by the reuse of the TOEFL score reports after a year of studying in an 
English speaking country. However, there might be some additional factors explaining such a 
pattern of dependency and they should be addressed in future research. 
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CHAPTER 1 
INTRODUCTION 
 
Can TOEFL Be Used for ESL Placement? 
The English placement test (EPT)
1
 at the University of Illinois at Urbana-Champaign 
(UIUC) is designed to provide an accurate placement (or exemption) of international students 
into ESL writing and pronunciation courses.  UIUC has established a campus-wide requirement 
that all new international students with the TOEFL iBT (Test of English as a Foreign Language, 
the Internet-based Test) score of 102 and below and with the TOEFL PBT score of 610 and 
below have to take the EPT.  
      Over the last three years, UIUC has experienced a surge of international students. 
This has strained budget planning and ESL teaching resources for every semester. The major 
motivation for this research is to analyze the suitability of TOEFL iBT for ESL placement 
purposes and to provide the implications for ESL placement at the University of Illinois at 
Urbana-Champaign. My focus exclusively on the internet-based version of Test of English as a 
Foreign Language is explained by the fact that nowadays the vast majority of test centers 
administer TOEFL iBT and there are very few countries left where paper-based test is still 
offered.  
The thesis starts with a review of the literature on the development of TOEFL from the 
very first version (paper-based, PBT) to the most recent one (internet-based, iBT) and its use for 
admission and ESL placement decisions in North American universities. To observe the major 
current tendencies in using TOEFL iBT for admission and ESL placement purposes, I will 
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provide the review of some examples of admission requirements to TOEFL iBT scores set by 
such private educational institutions as Harvard and Massachusetts Institute of Technology; and I 
will also make an brief overview of the English language admission requirements to international 
applicants set by the Big Ten Universities.  
After analyzing the practice of using TOEFL iBT total scores at the University of Illinois 
Urbana-Champaign, I will make an argument in favor of the necessity to evaluate the existing 
cutoff scores set for ESL placement at UIUC. To make my argument stronger, I will cite some 
research findings which indicate that TOEFL iBT may be unsuitable as the only measure of 
language proficiency, and I will also provide the evidence which proves that the existing cutoff 
score might cause ESL misplacement or mistaken exemption.  
The literature review is followed by an extensive data analysis guided by the following 
objectives of the research: 
Main objective: to find out if TOEFL iBT accurately predicts placement into the ESL 
writing classes. 
Additional objectives: 
1. to check if self-reported data can be used with confidence for the research; 
2. to find out more about the demographics of the population of international 
students taking the EPT at the University of Illinois at Urbana-Champaign; 
3. to observe general tendencies of the changes in the number of EPT test-takers 
over the last three years; 
4. to find out how strong the correlation between TOEFL iBT and EPT is, focusing 
particular attention on the time lag as a factor influencing the correlation between 
these two tests. 
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CHAPTER 2 
LITERATURE REVIEW 
 
Introduction to TOEFL 
History of TOEFL 
Test of English as a Foreign Language (TOEFL) is a world-renowned test supported by 
more than 40 years of research work and available to test-takers in more than 180
2
 countries. The 
purpose of TOEFL is to evaluate how the applicants whose native language is not English can 
understand and use English in academic settings.  
TOEFL was originally designed to assess English language ability of an increasing 
number of international students applying to the North American Universities in the late 1950s 
and early 1960s. The first TOEFL was administered in 1967 at 54 test centers worldwide to 
about 920 candidates. The major responsibility for test development was put on the National 
Council on Testing of English as a Foreign Language. However, in 1973, ETS (Educational 
Testing Service) was given the sole responsibility for developing and administering this test
3
.  
 In late 1970s, the need to assess the oral skills of international graduate students applying 
for teaching assistantships stimulated the development of the Test of Spoken English (TSE).  In 
1986, ETS introduced the Test of Written English in response to the second concern of testing 
community – the necessity of assessing actual writing skills. The introduction of these tests 
motivated further exploration of the basic issues in English language testing. 
Because TOEFL was so widely used in making admissions decisions, the need to 
regularly revise the test had been strong. In 1990s, ETS conducted several technology reviews as 
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a result of which a computer-based test (CBT) was developed. The first TOEFL CBT was 
launched in July 1998. The major structural difference between TOEFL PBT and CBT was that 
CBT also had a writing section (one assigned essay topic).  At this time, the TOEFL Program 
also sought a test that would be more communicative: TOEFL iBT was the result. The academic 
lectures and dialogues were increased in number, vocabulary tasks were integrated into reading 
comprehension passages, and single-statement listening comprehension items were eliminated 
(Jamieson et al, 2000). The range of the total scaled scores was also changed: from 310-677 
(PBT) to 0-300 (CBT). 
Starting September 2005, computer- and paper-based versions of TOEFL were gradually 
replaced by the internet-based test (TOEFL iBT). TOEFL iBT consists of four sections: reading, 
listening, speaking, and writing. The scores for each section range from 0 to 30. A total test score 
is a sum of the scaled sores of each section and ranges from 0 to 120. The major differences 
between TOEFL iBT and its earlier versions are the addition of speaking section, and the 
reorganization of writing section. In the writing part of TOEFL iBT, the students should answer 
two essay questions: for the first one, students have to read an academic passage, to listen to a 
part of a lecture, and then be ready to write reviews of the both passages answering a question; in 
the other essay, students have to state their opinion on a certain issue introduced in a prompt. A 
detailed history of TOEFL development is presented in Chapelle et al. (2008, pp. 359-361). 
Today, TOEFL test scores (both iBT and paper-based) are accepted in more than 7,000 
colleges, universities, and licensing agencies in more than 130 countries worldwide.  The test 
centers are available to the applicants in more than 180 countries (2009-2010 Information and 
Registration TOEFL Bulletin for Internet-based Testing).  The experience of using this test for 
placement decisions will be discussed in the next chapter.  
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Description of TOEFL iBT 
In this section, I present an overview of the TOEFL iBT structure. The information 
discussed here was collected from TOEFL website and from the publications by Sawaki et al. 
(2009) and Alderson (2009).  
TOEFL iBT is the newest version of TOEFL which is delivered via an Internet-based 
delivery system.  It was first launched in the USA, Canada, France, Germany, and Italy in late 
2005. Nowadays, it is offered much more widely than the paper-based version. The format of 
TOEFL depends on the location of test centers; that is why before thanking the test, candidates 
have to check the availability of the Internet version in their country. 
The main purpose of TOEFL iBT is to measure the ability of non-native speakers of 
English to use and understand English in the academic settings. TOEFL iBT significantly differs 
from earlier TOEFL formats as it is „better aligned to the variety of language use tasks that 
examinees are expected to encounter in everyday academic life‟ (Sawaki et al, 2009, p.5).  
The test consists of four sections which correspond to four skills – reading, listening, 
speaking, and writing. The scores are reported on a scale of 0-30 for each section and on a scale 
of 0-120 in total. The test-takers are given up to four hours to complete this test. Scores are 
reported both by mail and electronically. The online score report can be accessed by test-takers 
15 days after the test day.   
The reading section commonly consists of 3-5 passages from different academic texts. 
The number of the passages depends on the version of the section – long or short. After reading 
each passage, each test-taker has to answer about 12-14 questions which are designed to measure 
text comprehension and ability to make inferences. Overall, examinees are allowed between 60 
to 100 minutes to complete this section. In comparison with the previous versions of TOEFL, the 
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Internet-based test has fewer but longer reading passages (600-700 vs. 300-400 words). There are 
three major types of questions which learners will have to answer:  traditional single-answer 
four-option multiple choice; single-answer four-choice „Insert and answer where it best fits in the 
text‟; and partial-credit reading-to-learn items with more than four choices and more than one 
possible correct answer (Alderson, 2009).  
The listening section includes 4-6 lectures, some containing classroom discussions. Each 
lecture is about 3-5 minutes long. After listening to a lecture, examinees answer 6 questions. In 
addition, there are also 2-3 conversations, each about 3 minutes long and followed by 5 questions 
per each conversation. The item types used in this section are single-answer four-option 
multiple-choice; multiple-choice with more than one correct answer; sequencing items which 
require the ordering event/steps in a process; items which require matching of texts to categories 
in a chart (Alderson, 2009). The major skills tested in this section are basic comprehension, 
listening for pragmatic understanding, and synthesizing information. After completing the 
listening section, examinees have a 10-minutes break followed by the speaking section. 
The speaking section consists of 2 tasks to express an opinion on a familiar topic and 4 
integrated tasks based on something read or heard by a test-taker.  Text for reading are about 75-
100 words long and listening passages have duration from 60 to 120 seconds.  Examinees are 
given up to 30 seconds to prepare their response and up to one minute to respond. It takes 20 
minutes to complete the whole section. The criteria for evaluation responses are as follows: 
 general (intelligibility, task fulfillment, and coherence); 
 delivery (clarity, fluency, pronunciation, intonation, and stress); 
 language use (range and control of grammar and vocabulary); 
 topic development (relationship and progress of ideas, relevant content).  
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The writing section contains two tasks: for the first task, candidates write an essay based 
on what is read and listened to; for the second one, they write an essay to support an opinion on a 
topic. To complete the integrated task, the test-takers read a short text (230-300 words) on an 
academic topic. In 3 minutes, the text disappears from the screen and they listen to a lecture 
which is about 2 minutes long. After a listening activity, test-taker have to write an essay which 
should contain a summary of the main points mentioned in the listening passage and demonstrate 
how these points relate to the reading passage. The candidates are given 20 minutes to write their 
response which should be about 150-225 words long. To prepare and type the response to the 
independent writing tasks, candidates are given 30 minutes. The opinions should be clearly 
stated and supported. The responses to both tasks are rated on a holistic 0-5 scale with different 
descriptors for independent and integrated tasks. The opinion essay is scored on development, 
organization, and appropriate use of grammar and vocabulary. The response to the integrated 
task is rated on the quality of the writing (the above mentioned components) and on the 
completeness and accuracy of the content. The integrated task is scored by human raters whereas 
the independent essay has been scored by a human rater and an E-rater starting since the summer 
of 2009 (Alderson, 2009). 
 
Use of TOEFL for Admission and ESL Placement 
Overview of ESL Placement Practices in North American Universities 
TOEFL scores provide the information about the applicants‟ abilities to communicate in 
English in the academic environment
4
. Due to high reliability of the test and its accessibility to 
test-takers all over the world, many North American universities use TOEFL test score reports 
primarily for admission decisions and placement into ESL classes if the applicants‟ scores are 
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below the preferred cutoff scores. Some educational institutions set section or skill score 
requirements treating section scores either separately or in combination with a total score. 
However, according to the official site of ETS, “score users are encouraged to consider other 
evidence of English proficiency in addition to the TOEFL score”5.  
TOEFL cutoff scores for admission and ESL placement differ from university to 
university. A number of North American universities, including both private and public, 
establish two sets of cutoff scores. For example, Harvard Graduate School of Design has 
established both minimum and preferred scores requirements. Their minimum required TOEFL 
iBT score for admission is 90, with the following minimum section requirements: reading - 23; 
speaking - 22; listening - 23; writing - 22. The preferred TOEFL iBT score is 104, with 
individual section scores of 26 or above. If the applicants‟ scores fall between the minimum and 
preferred cutoffs, they will be required to take an English language course at Harvard the 
summer before they enroll. Some Harvard Schools do not require TOEFL at all, for example 
Harvard Law School. 
A bit different practice of ESL placement is used in Massachusetts Institute of 
Technology. Here, the minimum required TOEFL iBT score is 90 and the preferred is 100. All 
entering international graduate students whose primary language of instruction from the age of 
six through high school has not been English are required to take the EET (English Evaluation 
Test). The EET is composed of three parts: (1) multiple-choice listening, reading, vocabulary and 
sentence structure test; (2) writing task; and (3) short interview. 
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An attempt to give systematic comparative analysis of the placement practices in several 
universities was made by Deborah Crusan (2002). She analyzed initial placement instruments for 
ESL students in Big Ten Universities. Crusan was interested in the measures – direct or indirect 
– which the universities use to assess English proficiency of international students. She found out 
that three large universities (Penn State, Purdue, and Wisconsin) used only multiple-choice 
instruments to place ESL students into composition courses.  The information about the initial 
standard test scores is very scarce in her analysis and does not give us the general idea about the 
TOEFL cutoff scores requirements which are the objective of this paper. Thus, I made a new 
more extended website review of TOEFL score requirements and English placement practices in 
Big Ten Universities. The findings are presented in the table below.  
Table 1 
Review of the TOEFL iBT Requirements and ESL Placement Practices in Big Ten Universities 
University Minimum TOEFL iBT Preferred 
TOEFL iBT 
ESL Placement practices 
Indiana 
University 
(Bloomington) 
UG 71 
G 79 
No. All Ss 
are required 
to take ESL 
Placement 
Exam 
Indiana English Proficiency 
Exam 
1. an essay in response to the 
ideas in the reading from a 
university textbook; 
2. multiple-choice reading exam; 
3. oral interview 
Michigan 
State 
University  
UG: a) Regular admission: 79 with 
no subscore below 17; 
b) Provisional admission:  45-78 
for 2010-2011: 
Regular admission: minimum 
average 80 with no subsore below 
19 for reading, listening, speaking; 
no writing subscore below 22. 
Provisional admission: average 70-
80 
80 Provisionally admitted students 
are required to take the MSU 
English Language Test. The 
results determine whether 
students will: enroll in full-time 
academic courses, enroll in full-
time English Language courses, 
or enroll in a combination of 
both  
Northwestern 
University 
G 100 
UG median 111 
- No formal test 
The Ohio State 
University 
UG and G 79 114 Written English Composition 
Placement Test 
10 
 
Table 1 (cont.) 
 
The 
Pennsylvania 
State 
University 
UG 80 
G 80 with minimum 19 for the 
Speaking section.  
Provisional enrollment if the score 
for speaking is between 15 and 18 
80 An institutional test of English 
proficiency upon first enrollment 
and, if necessary, remedial 
course (for students on 
provisional enrollment) 
Purdue 
University 
UG 79 (general); 88 (Freshman 
Engineering) 
G 77 (writing 18, speaking 18, 
listening 14, reading 19), may vary 
depending on the department 
No specific 
cutoff 
Oral English Proficiency test 
(students are registered by 
departments) 
University of 
Illinois 
UG and G 79 102 English Placement Test (EPT): 
written and oral 
University of 
Iowa 
UG 71 
G 81 (if the score is below 81, there 
is no conditional admission) 
100 English Proficiency Evaluation 
(EPE) for those who have lower 
than 100. Test cost $30 
University of 
Michigan 
UG range of scores 88-106 with at 
least 23 in listening, reading, and 
speaking; and 21 in writing 
G ~84-100 (differ depending on the 
degree program) 
Defined by 
departments 
Generally, international students 
who scored in the lower range of 
acceptable scores for are 
required to take the Academic 
English Evaluation (AEE) 
placement assessment. 
University of 
Minnesota  
UG 79 
G 79 (21 in writing and 19 in 
reading 
UG 79 
G (set by 
departments) 
Additional test prior registration  
University of 
Wisconsin 
UG and G 80 92 English Assessment test upon 
arrival: (1) listening 
comprehension; (2) summary of 
a text; (3) essay commenting on 
a passage 
Note: G – graduate level; UG – undergraduate level 
 
Table 1 clearly shows that different campuses have different stance on the reliability of 
TOEFL iBT as they set various proficiency requirements for international students. Naturally, 
the question arises: why do they all set different TOEFL iBT requirements? Do they really mean 
different levels of English proficiency or are they actually talking about the same? Can it be that 
the University of Minnesota really wants to admit a student whose English is worse than that 
admitted to Northwestern University? My hunch is that they actually mean the same level of 
proficiency but interpret the scores in different ways. 
11 
 
Indiana University (Bloomington) is the only one from the Big Ten that requires all 
international students to take the English placement test. A similar requirement is also 
established in the Massachusetts Institute of Technology. The absolutely opposite practice is 
observed in Northwestern University which does not administer any placement test for 
international students and the ESL courses are considered optional.  
Some universities from the Big Ten establish separate minimum TOEFL iBT 
requirements depending on the level of the program – graduate or undergraduate. Since TOEFL 
iBT assesses four different skills, five out of eleven Universities establish additional cutoff 
scores on some or all subsections of TOEFL iBT. Separate treatment of section scores seems to 
be logical. It is quite possible that applicants can score high on speaking and listening and low on 
writing and reading but can still be admitted. That is why, for example, the University of 
Minnesota defined specific minimum subsection scores for writing (21) and reading (19) and no 
minimum requirement for other two subsections. ETS also recommends that when making the 
admission decision based on TOEFL iBT scores, universities should consider the examinee‟s 
profile of sections scores rather than relying solely on combined total scores (Setting the final cut 
scores, 2005). 
Lower requirements to some section scores over the others may be explained by the 
importance of certain skills as viewed by campus. At the request of the TOEFL 2000 Framework 
Team, a group of researchers - Rosenfeld, Leung, and Oltman (2001) conducted a study on the 
importance of reading, writing, speaking, and listening tasks at the undergraduate and graduate 
levels as judged by faculty and students from 21 US universities from Davis‟ (1995) of top 100 
schools. The respondents had to rate different task statements from the most important to the 
least important. The findings suggest that undergraduate faculty (N=155) judged listening (a task 
12 
 
with the highest mean of 4.45) and reading (a task with the next highest mean of 4.43) domains 
as most important whereas graduate faculty respondents (N=215) judged writing (a task with the 
highest mean of 4.46), listening (a task with the highest mean of 4.45), and reading (with the 
highest mean of 4.40) as the most important. The point to notice is that speaking was not ranked 
as the most important but simply as important (with the highest mean of 3.38 by undergraduate 
faculty and highest mean of 3.44 by graduate faculty). As for undergraduate and graduate student 
respondents, they rated high not only listening and reading but also writing (a task with highest 
mean of 4.18 by undergraduate students and with the highest mean of 4.32 by graduate students). 
Again, undergraduate students did not rank speaking high (mean below 3.5) whereas graduate 
students ranked speaking high but it was still ranked fourth after listening, writing and reading. 
These findings suggest that all skills (reading, listening, speaking, and writing) are important, but 
the point is the speaking tasks (e.g. speaking clearly and accurately enough to make presentations 
in class, describing objects or giving directions, etc) are perceived not so important as other three 
types of tasks and, respectively, skills. This can be a good argument to establish uneven cutoff 
scores for separate TOEFL iBT sections or use section score with different weightings. 
 
Validity Evidence Supporting the Use of TOEFL iBT Scores for ESL Placement 
The discussion on the reliability of the new Internet-based test began in late 1990‟s and 
continues up to now with the growing demand for this test. The most recent paper summarizing 
the validity evidence of the Internet-based test is the report by ETS – Validity Evidence 
Supporting the Interpretation and Use of TOEFL iBT Scores (2008). ETS makes a strong 
validity argument through a series of propositions and related evidence.  
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One of the validity propositions is of particular interest for my paper, namely, the 
relationship between TOEFL iBT scores and other criteria of language proficiency. The 
proposition starts with a question which test users may ask, “Do TOEFL scores really indicate 
whether or not the student has a level of English-language proficiency sufficient to study at an 
English-medium college or university?” According to the report by ETS (2008), the answer to 
this question lies in the evidence reflecting a relationship between test scores and other measures 
or criteria of language proficiency. The first challenge which the researchers face is to determine 
what these other criteria should be. For many admission tests for higher education, the grade 
point average (GPA) in college or graduate school often serves as a good criterion. However, 
TOEFL is designed to measure a narrower construct of academic English proficiency. That is 
why GPA across all academic subjects would not be appropriate criteria for the TOEFL iBT test, 
especially the grades which students received in different education systems around the world.  
The second concern is how strong the relationship between test scores and other criteria 
is expected to be. The magnitude of such correlation is constrained by two major factors. Firstly, 
the criterion measures often demonstrate lower reliability which limits the degree of their 
correlation to test scores. Secondly, it is perceived that the greater the difference between the 
measures which are compared, the lower the correlation will be (ETS, 2008). 
One study evidence that the test scores are related to other indicators of academic 
language proficiency: it was conducted by Wang, Eignor, and Enright and finally reported in 
Chapelle (2008).  Participants (N=981) who were studying in English speaking countries were 
asked to indicate whether they were placed into (a) an IEP (Intensive English Program) but not 
courses in other subjects (e.g. biology or business), (b) ESL courses and courses in other subjects, 
or (c) courses in other subjects but not ESL courses. A correlation between academic placement 
14 
 
and TOEFL iBT scores was analyzed using one-way ANOVA. For the total score the effect of 
academic placement was large (η2=.17) and significant, F (2,978) = 101.8, p < .0001. Effects for 
academic placement were also significant for four skills: listening, F = 83.9, df = 2,978, p 
< .0001, reading, F = 86.3, df = 2,978, p < 0001, speaking, F = 59.6,  
df = 2, 978, p < .0001, and writing, F =75.3, df = 2,978, p < .0001.  
The differences in test scores between students who were enrolled in ESL language 
development courses or IEPs, and those enrolled in only content courses were large and 
statistically significant. However, differences in scores between students enrolled in IEPs and 
students placed into ESL courses and subject matter classes were significant only in writing 
(Chapelle, 2008). All these findings indicate that TOEFL iBT scores could be suitable for ESL 
placement decisions. 
 
Factors Indicating that TOEFL is Not Suitable for ESL Placement 
Some North American universities require international applicants to submit TOEFL 
scores as the primary measure of English proficiency; however, they also administer their own 
tests no matter how reliable TOEFL scores seem to be. I fully agree with Zhang (2008) that no 
test can be free of measurement error. Thus, the question arises: What factors may indicate that 
TOEFL is not suitable for ESL placement?  
One of the ways to support that TOEFL may not be very suitable for ESL placement is 
the analysis of the TOEFL scores of those who took this test more than once. One of the most 
recent studies on test repeaters is by Zhang (2008). Her assumption is that under normal 
circumstances, the scores of test takers may vary insignificantly on condition that the tests are 
repeatedly taken within a short period of time (no more than a month or so) and no intensive 
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training occurs during this relatively short period of time. Test repeaters selected for the study 
were candidates who took TOEFL iBT second time within a month after their initial test.  The 
researcher analyzed the scores of 12,300 students; as a result of this, 22 cases (0.18%) of outliers 
were excluded from further analysis. The criteria to remove outliers were based on the same 
rules to identify test takers with large score differences (LSDs) in the operation setting (Lewis, 
2007): reading ± 22, listening ± 21, speaking ± 13, writing ± 20, total ± 45. 
According to the researcher, score changes could be attributed to measurement error and 
low quality of the test scores. She found that there is good correlation between individual 
sections of TOEFL iBT (0.78 for reading, 0.77 for listening, 0.84 for speaking, and 0.77 for 
writing, and between the total scores of two tests (0.91).  Zhang concluded that small changes 
were observed in the test scores between the first and the second test of the repeaters. The 
distribution of score changes resembled a symmetrical bell-shaped distribution and the total 
scores only slightly increased (Δ=3.74). On the face of it, TOEFL may seem to be reliable and 
the measurement error can be neglected. However, if we analyze additional data provided in the 
article, the reliability of TOEFL for ESL placement will not be so evident. The matter is that the 
standard deviation of the average score change is quite high (9.50). As I demonstrated above, 
most universities usually have a narrow range of scores between the minimum for admission and 
the minimum for exemption from additional testing (range of about 20), this large standard 
deviation can matter and ESL students may be misplaced. 
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The Necessity to Evaluate the Existing Cutoff Score 
The University of Illinois has established the campus-wide requirement that all 
international students with the TOEFL iBT score 102 and less have to take the English 
Placement Test (EPT) before the beginning of their first semester. One part of EPT is a test of 
written English which assesses the skills of students to write an academic essay. The procedure 
of the EPT at the University of Illinois is the following: students read an article on a certain 
global issue and then listen to a short lecture delivered by an EPT proctor, after that students 
discuss the issue with their neighbors and then they answer an essay question in written form 
referring to both the reading passage and the lecture.  
The cutoff score which determines who is required to take the EPT was established at the 
time when the paper-based version was generally accepted. The current cutoff score of 102 was 
set as a result of the conversion of 610 on the TOEFL PBT scale to iBT TOEFL score using the 
recommendations from ETS citation for the conversion table
6
. In this relation, an interesting 
conclusion can be drawn from the data shown in the paper by Lee and Anderson (2007) on 
“Validity and topic generality of a writing performance test”. The study was conducted using the 
data from the ESL Placement Test (EPT) administered at the University of Illinois at Urbana-
Champaign in 1998-2003. The authors used TOEFL paper-based and computer-based scores 
(rescaled to paper-based). In Figure 1, we can see that a student whose total TOEFL PBT score 
was, for example, 610 (the cutoff score to be exempt from the EPT), had only about 20% chance 
to be exempt from any required ESL classes (Level 3).  
                                                 
6
 http://www.ets.org/Media/Tests/TOEFL/pdf/TOEFL_iBT_Score_Comparison_Tables.pdf 
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Figure 1. Fitted probabilities of the EPT score levels from the multinomial logistic regression 
model with main effects for TOEFL and Topic (Lee & Anderson, 2007, p. 323). 
 
In my understanding, the cutoff score should reflect the level of English proficiency 
sufficient to receive with a high probability the highest possible (Level 3) score on the writing 
part of EPT.  Similarly, a student who received the highest possible score on TOEFL still had 
about a 45% chance to be placed into “Level 2”, which required a completion of one mandatory 
ESL writing class, and even a 10% chance to be placed into “Level 1” with two required classes. 
In the view of these results, the approach taken by MIT and Indiana University, where all non-
native speakers of English are required to take ESL placement test regardless of their TOEFL 
scores, seems quite reasonable.  
However, the relatively high probability of incorrect ESL placement seen in the study 
based on TOEFL PBT scores and cutoff values could even further change with the evolution of 
TOEFL and introduction of TOEFL iBT. On the one hand, the total TOEFL score, which now 
includes speaking section subscores, could be even less reliable to predict writing skills than the 
older TOEFL formats. On the other hand, with more and more focus on the writing assignments 
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in TOEFL, test takers spend more time on preparation for typical writing assignments akin to 
those found in the EPT tests, better understand the required form and grading criteria, thus, may 
have better chances to meet benchmarks for exemption or placement at higher ESL levels. 
Unfortunately, as of now, there are no studies exploring the relation between TOEFL iBT scores 
and the ESL placement at UIUC. 
While at the University of Illinois only the total TOEFL scores are used for admission 
decisions and requirements to take the EPT, other peer universities are using TOEFL section 
scores. It would be interesting to compare the correlation between the individual TOEFL iBT 
section scores and the results of EPT. It is feasible that TOEFL iBT writing may be a more 
suitable predictor of EPT performance than the total TOEFL score, since the tasks and grading 
criteria for the writing section of TOEFL iBT are similar to the writing part of EPT.  
 
 
Reliability of TOEFL and the EPT 
 In this section of the literature review, I would like to give a brief overview of some 
research reports on the reliability of TOEFL and the EPT. The most recent report on the 
reliability of TOEFL iBT scores is “Reliability and Comparability of TOEFL iBT Scores” 
released by ETS in 2008 based on operational data from 2007. According to ETS, the reliability 
estimates for the reading (0.85), listening (0.85), speaking (0.88), and total (0.94) TOEFL iBT 
scores are relatively high, whereas the reliability of the writing score is somewhat low (0.74). 
This is considered a typical result for writing measures consisting of only two tasks (Breland, 
Brigdeman, & Fowles, 1999, as cited in ETS, 2008).  As pointed out in the report, estimates for 
measures comprising a small number of time-consuming tasks (cf. two essays in the writing 
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section of TOEFL) are often lower than estimates for measures composed of many short and less 
time-consuming tasks. Based on these results, ETS recommends using the total score reports for 
making high-stakes decisions (e.g. admissions to college or graduate school) because total 
TOEFL iBT scores reflect all four language skills and because they are more reliable. However, 
ETS also suggests that separate sections score reports may be used for decision making if there 
are special demands of the curriculum or a need for additional language training.  
 The reliability of the EPT was reported in Lee and Anderson‟s (2007) article. The 
reliability between two raters grading an essay ranged quite high from 0.75 to 0.95. If there was 
some disagreement between two raters, an essay was given for rating to a third party. More 
recent research work by Jang (2010) shows similar reliability estimates. 
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CHAPTER 3 
DATA ANALYSIS 
 
Data Collection 
Before conducting this study, I submitted a research proposal to the SLCL (School of 
Literatures, Cultures, and Linguistics) Human Subjects Review Committee. In the application 
form, I specified that the data for this research would be deidentified by a third party.  The 
research proposal was reviewed and approved by the School‟s Human Subjects Review 
Committee.  
In this chapter of the thesis, I will present the findings based on the analysis of two types 
of data: self-reported and official. The self-reported information is collected at the same time as 
the EPT is administered. It includes variables of interest about international students (TOEFL 
scores, date of taking TOEFL, major, visa status, country of origin) who have taken a semi-
enhanced EPT. These data have been gathered since summer of 2006 by the EPT graduate 
assistants in the Division of English as International Language which is now a part of the 
Linguistics Department. The latter academic unit has the right of the legal custody of the EPT 
data.  
The official data for this research were collected by the UIUC Office of Admissions and 
Records during the students‟ application process (TOEFL iBT or equivalent scores if any, other 
language proficiency test scores, native country, major, and department). The data were 
requested from the Office of Admissions and Records by an authorized electronic channel. The 
data were sanitized so that the investigator did not have the ability to match the names of the 
participants or any other identification information with their test scores. All matching of the 
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official data with UINs was done by DMI (Division of Management Information) at the 
University of Illinois at Urbana-Champaign after the Department of Linguistics, represented by 
EPT Graduate Assistant Sun Joo Chung, had sent the relevant identification information to DMI. 
After matching and sanitizing the data, the DMI staff sent the official data to the Department of 
Linguistics via FERPA-compliant data transfer.  
 
Difference between Self-reported and Official Data 
 Availability of two types of data (self-reported and official) made it possible to compare 
the reliability of both data sets. The purpose of such a comparison is to determine whether the 
information reported by students on the day of registration for EPT is accurate and can 
potentially be used for research. The major concern which we had before starting this study with 
the self-reported data was that students might report incorrect information about their TOEFL 
scores or may not report this information at all. When analyzing the quality of the spreadsheet 
with self-reported data, we came across the values which were not plausible, for example, about 
5 students reported unrealistic dates of birth according to which they might be from 5-11 years 
old when taking the EPT. Another problem was that some data were missing in the spreadsheet. 
From communication with EPT GA, it became clear that this was due to unwillingness of 
students to report any information about their scores at all. Such behavior may be interpreted as 
concern of students that their low TOEFL scores might affect their ESL placement.  
All self-reported total TOEFL scores which were equal to a zero or which did not seem to 
be plausible (for example, a score of 170 reported as a total TOEFL iBT score) were marked as 
missing and were excluded from the analysis. The scores of MATESL students, who are 
generally required to take the EPT even though their total TOEFL score is higher than the cutoff 
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score, were also excluded from the analysis of ESL placement since the cutoff score policy does 
not apply to them and after taking the EPT they all are always required to take ESL 507 unless 
exempt after the diagnostic test. The scores of the students from the Economics Department 
(N=236) were also excluded because, regardless of their TOEFL or EPT scores, they are required 
to take ESL 505 (International Business Communication) – a course which is specifically 
designed to meet the needs of this category of international students. 
When analyzing the official TOEFL data, we had to face a different challenge. Due to the 
fact that a lot of students took TOEFL more than once, we had several score reports for some 
students. The question arises: What TOEFL scores to use for the analysis – all, the highest, or the 
most recent scores?  
 The point to notice is that there is no differentiation between the scores in the EPT 
registration form and no instructions are given which TOEFL scores (all, highest, latest) the 
international students have to report when registering for EPT (see EPT Registration form in 
Appendix B). Whereas one of the difficulties in using the official TOEFL scores for making 
inferences about students‟ English proficiency is that the Office of Admissions and Records 
verifies the TOEFL scores with Educational Testing Service and collects all the possible TOEFL 
scores of international students. It means that if the person took TOEFL three times, all three 
score reports are kept in a students‟ profile at the University. The variety of scores complicates 
the analysis since it is hard to determine which scores to use – all (including the scores of test 
repeaters), the most recent ones, or only the highest scores. The table with the frequency of 
repeater cases is given below (see Table 2). This table shows that almost 16% of EPT test-takers 
took TOEFL more than once. 
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Table 2 
TOEFL Repeaters 
Times TOEFL was taken Number of students Percentage 
1 1676 84.1 
2 250 12.5 
3 55 2.8 
4 9 0.5 
5 2 0.1 
6 1 0.05 
13 1 0.05 
Note. The table was compiled from the official database containing 2408 UIN cases; the number 
of unique UINs was 1994.    
 
To compare the reliability of self-reported TOEFL scores in relation to the official ones, I 
ran several independent sample t-tests. The findings of this analysis are presented in Table 3. 
 
Table 3 
Reliability of Self-reported and Official Total TOEFL Scores 
Type of data N Mean ±SD p (t-test) 
Self-reported Self-reported 2363 93.21±10.31 NA 
 
Official 
All 2400 91.88±10.98 0.0000154
 
Highest 1988 93.38±10.06 0.60 
Latest 1988 92.98±10.31 0.48 
Note. N = number of students. “Highest” – if a student took TOEFL more than once, only the 
highest available score was used in the analysis. “Latest” – only the last available TOEFL results 
were used. “All” – all available scores were included in the analysis. 
 
The analysis showed that the average of all official TOEFL scores was significantly 
different (p=0.0000154) from the average of self-reported total TOEFL scores.  The significance 
value for the highest TOEFL scores when compared with self-reported results is quite high 
p=0.60; this means that there are 60% chance that the highest and self-reported data are identical. 
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The p-value (0.48) for the latest TOEFL scores shows that there is a 48% probability that self-
reported and official data are not different. As we can see, the self-reported scores are located 
between the highest and latest scores. Thus, we can make the conclusion that self-reported data 
can be used with confidence for analysis.  
I also decided to look at the same issue but from a different perspective. Using the 
available self-reported and official data, I compiled a graph which illustrated how honest the 
EPT test-takers were when reporting their TOEFL scores (see Figure 2). To build this graph, I 
took students‟ self-reported TOEFL scores and tried to match them with their official TOEFL 
scores. If a student took TOEFL more than once, I matched a self-reported score with an official 
score which was the closest to the self-reported score of this student.  
 
Figure 2. Score difference between self-reported and official TOEFL scores 
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 As Figure 2 shows, the tendency is skewed in positive direction which means that some 
students exaggerate their TOEFL scores; however, if we take into consideration that a 
logarithmic scale was used for Y axis, the number of the students reporting higher scores seems 
to be quite low (less than 1%). There were also several cases when students reported scores 
lower than their official TOEFL score reports; however, overall 91.9% of all EPT test-takers 
reported the scores which matched with their official TOEFL scores. This is additional evidence 
that self-reported scores can be used with confidence for the research. 
 
Demographics 
Before analyzing international students‟ performance on TOEFL and the EPT, I decided 
to examine the general distribution of EPT test-takers according to their gender, age, 
citizenship/visa status, and native country in order to get a more clear idea about the 
demographics of the population of the EPT test-takers. 
As Table 4 demonstrates, there are 15 % more male students who have taken EPT than 
female ones. 9 (.3%) out of 2601 students did not report their gender in the EPT survey.   
 
Table 4 
Distribution of EPT Test-takers According to the Gender 
 Frequency Percent 
Valid Female 1101 42.3 
Male 1491 57.3 
Total 2592 99.7 
Missing   9 .3 
Total 2601 100.0 
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 There is observed a significant difference in the age of EPT test-takers (see Table 5). The 
number of students who reported their date of birth is 2518.  The average age of students at the 
moment of taking EPT is about 25 years. The youngest test-takers are about 16 years old and the 
oldest ones are almost 60. Due to some inconsistency in the reported date of birth, some data 
were excluded for this analysis. Some students did not report their date of birth, and several 
students reported implausible information according to which the youngest test-taker might be 5 
at the moment of taking EPT. 
 
Table 5 
 Age at the Moment of Taking EPT 
 
N Minimum Maximum Mean 
Std. 
Deviation 
Age at EPT, years 2518 16.2 52.9 24.66 5.09 
Valid N (listwise) 2518     
Note. N=number of students. 
 
Additional information about EPT candidates which I analyzed is their visa status. As 
Table 6 shows, most EPT test-takers are on F-1 visa (75.5%). The second largest category 
includes scholars on J-1 visa (20%).  There are also 2.1% of U.S. citizens, and mostly 2% of test-
takers are permanent residents. The students on F-2 and J-2 are the least represented (.2%, and 
.3%, respectively) and only one student is on H4 visa.   
 
 
 
 
27 
 
Table 6 
Citizenship and Visa Status of EPT Test-takers 
 Frequency Percent 
Valid F-1 1964 75.5 
F-2 5 .2 
H4 1 .05 
J-1 520 20.0 
J-2 8 .3 
Permanent Resident 44 1.7 
U.S. Citizen 54 2.1 
Total 2596 99.8 
Missing   5 .2 
Total 2601 100.0 
 
The analysis of the EPT test-takers‟ degrees expected after the graduation from the 
University of Illinois at Urbana-Champaign (see Table 7) shows that the majority of students are 
from the Graduate College. In particular, the students in Master‟s programs make up to 41.6% 
out of total percentage of international students who has taken EPT. Doctorate students make up 
to 19.1%. Roughly one fourth out of the total number of students (25.6%) are undergraduate 
students. Non-degree students (students on exchange programs) are the least numerous category 
– 13.5%.  
Table 7 
Degree Expected 
 Frequency Percent 
Valid Bachelor's 667 25.6 
Master‟s 
Doctorate 
1083 
              497 
41.6 
19.1 
Non-degree 350 13.5 
Total 2597 99.8 
Missing   4 .2 
Total 2601 100.0 
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In addition, I analyzed the distribution of students according their native country. In 
general, the students from 77 countries took EPT at the University of Illinois at Urbana-
Champaign (see Appendix A) during 2006-10 academic years. The most representative category 
of EPT test-takers are Asian students. The students from China make up to 29.5%, followed by 
South Korean (18.1%) and Taiwanese (15.6%) students. The fourth largest population of 
students (however, significantly less numerous than the above mentioned ones) are the students 
from Turkey (3.6%), followed by the students from India (2.7%), Japan (2.4%), Thailand (2.3%), 
France (2%), and Malaysia (2%). The percentage of the citizens from other countries taken 
separately is below 2%.  
 
 
Changes in the Number of EPT Test-takers over 2006-10 
Tables 8 and 9 demonstrate the distribution of EPT test-taker over 12 semesters starting 
from Summer‟06 to Spring‟10. Based on the comparison of the number of EPT test-takers over 
the period of 2007-2009, there is observed a significant increase in number of international 
students taking the EPT over this period of time. The total number of EPT test-takers in 2007 is 
487, in 2008 – 722, and in 2009 – 888.  
Another observable tendency is that the majority of students take EPT at the beginning of 
Fall semester. The comparison of the increase of EPT test-takers for Spring, Summer, and Fall 
semesters shows that roughly over three years, there was a twofold increase in the number of 
EPT candidates without any exception in terms of season of the year (see Table 9).  
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Table 8 
 
Distribution of EPT Test-takers by Semesters 
 
Term  Frequency Percent 
 Fall'06 340 13.1 
Fall'07 371 14.3 
Fall'08 593 22.8 
Fall'09 681 26.2 
Spring'07 56 2.2 
Spring'08 58 2.2 
Spring'09 91 3.5 
Spring'10 104 4.0 
Summer'06 57 2.2 
Summer'07 59 2.3 
Summer'08 71 2.7 
Summer'09 116 4.5 
Total 2597 100 
 
 
 
Table 9 
 
Distribution of EPT Test-takers by Semester in Chronological Order 
 
Term Frequency Percent 
Summer'06 57 2.2 
Fall'06 340 13.1 
Spring'07 56 2.2 
Summer'07 59 2.3 
Fall'07 371 14.3 
Spring'08 58 2.2 
Summer'08 71 2.7 
Fall'08 593 22.8 
Spring'09 91 3.5 
Summer'09 116 4.5 
Fall'09 681 26.2 
Spring'10 104 4.0 
Total 2597 100.0 
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Statistical Description of the TOEFL Results Reported by EPT Candidates 
Overall, the EPT database with self-reported information used for this research contains 
the records of 2601 students.  Table 10 shows that the largest number of students took TOEFL 
iBT format (60%) which was officially introduced in September, 2005. The fact that TOEFL 
CBT scores are included in the database, even though this format was discontinued Fall 2006, is 
explained by the fact that TOEFL data are considered valid during 2 years from the date of 
taking the test. 10.4% of the students took a paper-based test (TOEFL PBT). This format is still 
available in some countries, predominantly Asian. 230 students did not report the format of the 
test which they took. 
 
Table 10 
TOEFL format  
TOEFL format Frequency Percent Valid Percent Cumulative Percent 
Valid Computer-based 515 19.8 21.7 21.7 
Internet-based 1585 60.9 66.8 88.6 
Paper-based 271 10.4 11.4 100.0 
Total 2371 91.2 100.0  
Missing 230 8.8   
Total 2601 100.0   
Note. TOEFL PBT and CBT scores were converted to TOEFL iBT according to the TOEFL iBT 
Score Comparison Tables.  
  
 The mean of total TOEFL scores is 93.21 out of 120. The minimal total score is 13 and 
the maximal score in our data set corresponds to the TOEFL maximum of 120. The median for 
total scores is 95.00 and the mode is 100. Standard deviation is 10.3. The brief overview of total 
score distribution is presented in Table 11. 238 students either reported implausible scores (for 
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example, zero scores) or did not report their scores at all; such cases were marked as missing and 
excluded from further analysis. A full total score distribution is given in Appendix C.  
 
Table 11 
TOEFL Total Score Analysis 
N Valid 2363 
Missing 238 
Mean 93.21 
Median 95.00 
Mode 100 
Std. Deviation 10.3 
Minimum 13 
Maximum 120 
 
The distribution of total TOEFL scores can be graphically illustrated (see Figure 3). The 
distribution of TOEFL total scores is normal on the left side but far from normal on the right side 
of the graph. This phenomenon can be explained by the fact that the students who get higher than 
102 are not required to take EPT and their scores are not available for this analysis.  All the 
students, who took EPT even though their total scores were higher than the established cutoff 
score, are either MATESL candidates or the students from the departments that for some reason 
raised the cutoff scores. For example, the TOEFL iBT cutoff score established by the 
Department of Material Science and Engineering is 104.  
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Figure 3. TOEFL total score distribution 
  
 When analyzing the distribution of TOEFL subsection scores, I came across the scores 
which were equal to zero. Before the actual analysis of data, I excluded zeros for total TOEFL 
scores as they did not seem to be feasible but we kept the zero scores reported for subsections. 
The question which I asked myself at a later stage was “Can zero scores for separate sections 
significantly affect our data analysis?” To find the answer to this question, we ran two different 
analyses of TOEFL subsection scores: with zero scores (see Table 12) and without zero scores 
(see Table 13). The means of the scores insignificantly differ for the reading, writing, and 
speaking subsections. Due to the fact that there were a few cases of reported zeros, the difference 
between subsection scores is not significant. Namely, the difference between the scores for the 
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reading sections is only 0.01 point; the difference between the scores for writing is also 0.01 
point; for speaking scores it is 0.02 point.  
 
Table 12 
Average TOEFL Scores of EPT Test-takers (with zero scores reported by students) 
 
TOEFL  
N valid Range Minimum Maximum Mean Std. Deviation 
TOEFL Listening Subscore 2336 29 1 30 24.03 4.02 
TOEFL Reading Subscore 2335 30 0 30 25.24 3.80 
TOEFL Speaking Subscore 1575 29 0 29 19.96 3.08 
TOEFL Writing Subscore 2336 30 0 30 22.37 3.71 
TOEFL Total Score 2363 107 13 120 93.21 10.31 
Note. N=number of students who reported total and subsection scores. 
 
 
Table 13 
Average of TOEFL Scores of EPT Test-takers (zero scores excluded) 
 
Note. N=number of students who reported total and subsection scores. 
 
 When analyzing the graphical distribution of TOEFL writing subscores (see Figure 4), 
we noticed an interesting phenomenon - a dramatic drop of subsection score of 23. Moreover, a 
TOEFL  N Valid Range Minimum Maximum Mean Std. Deviation 
TOEFL Reading Subscore 2334 
 
29 1 30 25.25 3.76 
TOEFL Listening Subscore 2336 
 
29 1 30 24.03 4.02 
TOEFL Speaking Subscore 1573 
 
23 6 29 19.98 3.00 
TOEFL Writing Subscore 2335 
 
29 1 30 22.38 3.68 
TOEFL Total Score 2363 107 13 120 93.21 10.31 
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very similar tendency is observed for speaking subscores with a drop on a score of 21 (see Figure 
6). It may be just a coincidence that the students taking EPT did not happen to get such scores at 
all. Another possible interpretation is that when converting the CBT and PBT into iBT scores, 
the values were rounded in favor of scores 22 and 24. If this is the reason of a drop, why is a 
similar phenomenon is observed with speaking scores which did not undergo any conversion? It 
may be a matter of coincidence or some more serious issue. 
 
 
Figure 4. TOEFL writing subscore distribution 
 
  
 The distribution of the scores for the reading subsection of TOEFL (see Figure 5) is not 
normal since there is significant increase of the students who have the score higher than 26. A 
similar tendency is observed on the graph illustrating the scores for listening section (see Figure 
7) - a very high proportion of students are getting scores of 25 and higher. The reason for skewed 
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distribution may be related to insufficient data discrimination – insufficient number of different 
values; scores of those who got higher than 102 on TOEFL are not available for this analysis.  
 
Figure 5. TOEFL reading subscore distribution 
 
 
 
Figure 6. TOEFL speaking subscore distribution  
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Figure 7. TOEFL listening subscore distribution 
 
Probability of Placement into ESL Classes 
Since one of the objectives set at the beginning of this research was to check the 
inconsistency in ESL placement identified in the article “Validity and topic generality of a 
writing performance test” by Anderson and Lee (2007), I decided to conduct a similar data 
analysis to check whether it was true that there existed a high probability that students with high 
TOEFL scores could get into ESL classes. According to the figure on p. 323 (p. 17 of the thesis) 
in Lee and Anderson‟s (2007) paper, a student whose total TOEFL PBT score was equal to the 
cutoff score (610), has only about 20% chance to be exempt from ESL classes; whereas in 
practice, the original goal of a cutoff score should reflect the level of English proficiency 
sufficient to receive the highest possible score (Level 3) on the writing part of EPT.  Another 
surprising fact observed in the graph on p.323 is that a student who receives the highest possible 
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TOEFL score may still have about a 45% chance to be placed on “Level 2” (ESL 501 or ESL 
114), and even a 10% chance to be placed on “Level 1”with two required ESL classes.  
Figure 8 demonstrates the percentage of students placed into different levels of ESL 
writing courses based their total TOEFL iBT scores. To build this graph, I converted all available 
self-reported total TOEFL scores into the iBT scale. I sorted out the scores according to a bin 
size of 4 (a bin size of 2 was used for TOEFL separate section scores). For each bin, I calculated 
percentages of placement into each writing EPT level. According to Figure 8, a student who 
scored 102 (TOEFL cutoff score), has only about a 20% chance to be exempt from ESL classes, 
almost a 25% chance to get to ESL 500/113, and about a 25% chance to be placed into ESL 
501/114. A surprising fact is that the students with low total TOEFL scores has also quite a high 
chance to get to advanced ESL classes (ESL 501/114). For example, a students will a score of 80 
(a point less than the established minimum for admission) has a 10% chance to be exempt, a 40% 
chance to be placed into ESL 500/113, and surprisingly almost 50% chance to be placed into 
ESL 501. Total TOEFL scores do not seem to accurately predict ESL placement. 
 Figure 9 illustrates the percentage of students placed into different ESL levles based on 
TOEFL iBT scores for the reading subsection. According to the score distribution for the reading 
section, almost 400 students got 28 out of 30 for reading, that it why we will take this score for 
illustration. Students, who have a score of 28 for reading, have a 25% chance to be exempt, 
about a 41% chance to be placed to ESL 501/114, and about 58% to be placed to ESL 500/113. 
Even though a score of 28 out of 30 for reading is very highly, more than half of students having 
such a score can be placed to the lowest ESL level. This is a very contradictory finding and that 
is why TOEFL reading subscores cannot be used a very accurate predictor of ESL placement. 
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Figure 8. Probability of ESL placement in relation to total TOEFL scores. ♦ - ESL 500/113; ■ – 
ESL 501/114; ▲- ESL 502 (Exempt)/115. The frequency of total TOEFL scores was calculated 
with bin size of 4 for each level of ESL placement and later normalized. 
 
 
 
Figure 9. Probability of ESL placement in relation to TOEFL reading subscores. ♦ - ESL 
500/113; ■ – ESL 501/114; ▲- ESL 502 (Exempt)/115. The frequency of TOEFL reading 
subscores was calculated with bin size of 2 for each level of ESL placement and later normalized. 
39 
 
 Figure 10 describes the percentage of international students placed into different levels of 
ESL writing courses based on their TOEFL iBT listening subscores. According to Figure 10, a 
little less than 300 students scored 26 out of 30 for listening. An average person with such a 
score has about a 20% chance to be exempt, approximately a 56% chance to be placed to ESL 
501/114, and a 29% chance to be placed to ESL 500/113. Such a percentage distribution for 
reading scores is not very helpful in predicting ESL placement since the chances to be exempt 
and placed to the lowest level of ESL classes differ only  in about 9%. 
 
 
 
Figure 10. Probability of ESL placement in relation to TOEFL Listening subscores. ♦ - ESL 
500/113; ■ – ESL 501/114; ▲- ESL 502 (Exempt)/115. The frequency of TOEFL listening 
subscores was calculated with bin size of 2 for each level of ESL placement and later normalized. 
 
 As shown in the graph for writing subsection score distribution (see Figure 11), a little 
bit more than 400 students scored 22 out of 30 for writing that is why can take this score as the 
most representative in the distribution. Students with this score have an 18% chance to be 
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exempt, a 58% chance to be placed to ESL 501/114, and about a 25% chance to be placed to 
ESL 500/113.  
 
 
Figure 11. Probability of ESL placement in relation to TOEFL writing subscores. ♦ - ESL 
500/113; ■ – ESL 501/114; ▲- ESL 502 (Exempt)/115. The frequency of TOEFL iBT writing 
subscores was calculated with bin size of 2 for each level of ESL placement and later normalized. 
 
 Figure 12 shows that a person with the most common score for speaking 20 out of 30 
has a 20% chance to be exempt and a 20% chance to be placed to ESL 500/113. This already 
indicates that scores for speaking section cannot be a very accurate factor for predicting ESL 
placement.  
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Figure 12. Probability of ESL placement in relation to TOEFL speaking subscores. ♦ - ESL 
500/113; ■ – ESL 501/114; ▲- ESL 502 (Exempt)/115. The frequency of TOEFL iBT speaking 
subscores was calculated with bin size of 2 for each level of ESL placement and later normalized. 
 
 An additional t-test (see Table 14) has shown that speaking, listening, and reading 
TOEFL scores cannot be used as accurate predictors of placement into writing service courses. 
However, total and writing scores may have such a predictive capacity. The t-score of 4.38 
means that there is a high chance that the TOEFL mean scores of the students placed into ESL 
500 and ESL 501 are not the same. The t-score of 5.16 indicated even higher chance of 
differences between the means of total scores of students placed into ESL 501 and exempt.  The 
t-scores for TOEFL speaking, listening, and reading are low in comparison with the t-score for 
writing. For example, a t-value of 4.02 indicates that there is a small chance that the writing 
scores of students placed to ESL 500 and 501 are the same. Similarly, a t-value of 5.26 means 
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that there is also a small chance of the same writing scores of the exempt students and those 
placed into ESL 501. Such findings cannot be considered very persuasive in terms of predictive 
capacity of writing subsection since the probability of ESL placement discussed before did not 
confirm this. However, the writing subsection scores may be a good reference for EPT raters in 
case there is some disagreement between raters concerning the level of placement. If Rater 1 
thinks that a student should be exempt but Rater 2 believes that this student should be placed into 
ESL 501, a high TOEFL writing score can be used to finalize the placement level. 
 
Table 14.  
Pairwise T-test Talues (equal variances are not assumed) for Various TOEFL iBT Scores for 
Students Grouped on the Basis of Their EPT Placement Level 
 
 ESL 500  
Mean ±SD 
ESL 501  
Mean ±SD 
Exempt 
Mean ±SD 
ESL 500/501 
t-score 
ESL 
501/Exempt 
t-score 
Total 89.1 ±12.9 92.4±8.2 95.4±8.5 4.38 5.16 
Writing 21.8±3.8 22.8±3.0 23.8±2.8 4.02 5.26 
Speaking 19.3±3.3 19.8±2.9 20.8±2.9 2.37 5.06 
Listening 23.5±4.8 24.4±3.8 25.2±3.4 3.08 3.29 
Reading 24.5±5.2 25.4±3.5 25.6±3.7 3.12 .52 
ESL 500 N=347; ESL 501 N=772; Exempt N=292 
 
 In summary, when analyzing the probability of ESL placement in relation to total and 
subsection TOEFL score, we did not notice any particular pattern which would give us the 
evidence to claim that either total or subsection scores can be used for predicting placement to 
ESL classes. However, based on the analysis of t-values for placement into various ESL classes, 
I can assume that TOEFL writing scores can be used by EPT raters as an additional reference 
when deciding which level a student should be placed into.  
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Correlation between the EPT and TOEFL 
 Since I did not find any strong relationship between the TOEFL total scores and the ESL 
placement, as an additional measure, I considered it necessary to explore the statistical 
correlation between TOEFL scores and the EPT results.  
 The primary calculation is done using Excel. The default correlation coefficient which 
can be calculated in this program is Pearson. Having computed Pearson correlation coefficient, I 
ran an additional analysis using SPSS 18 which gives the option of calculating additional 
coefficients – Spearman and Kendall. The correlation coefficients between TOEFL and EPT are 
presented in Table 15. Since I do not have a continuous score distribution (3 ESL placement 
levels vs. 120 or 30 as maximum TOEFL iBT scores), Pearson coefficient may not be the most 
reliable measure and can be disregarded. According to Table 15, Spearman coefficient is a little 
higher than Kendal correlation coefficient but both of them are quite low and indicate that EPT 
does not correlate well with TOEFL. Even though these coefficients are low, writing has the 
strongest correlation with EPT whereas reading has the lowest one. The latter is quite surprising 
because reading as article and using it as a source for arguments and examples is one of the most 
important subtasks in EPT.   
 
Table 15 
 
 Correlation between  EPT and TOEFL Scores 
 
 Total Writing Speaking Listening Reading 
Pearson .187 .225 .162 .145 .091 
Spearman .163 .213 .159 .137 .067 
Kendall .13 .175 .132 .112 .055 
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In conclusion, TOEFL iBT scores (total and separate sections) do not seem to have a 
strong correlation with EPT placement into ESL writing courses. There may be several reasons 
explaining this finding. First of all, the format of the EPT is different from the format of TOEFL.  
The writing EPT is a semi-enhanced test which presupposes such stages as reading an article, 
listening to a piece of lecture, and peer-reviewing essay drafts. All this makes EPT much closer 
to the real academic setting. Moreover, it is quite possible that students have a certain degree of 
preliminary preparation for TOEFL through attending courses and preparing for the test on their 
own, whereas their knowledge of the EPT is limited to the information which they can read in 
the EPT Bulletin and get from their peers who have already taken EPT. Low correlation between 
TOEFL and EPT only adds to the importance of the EPT in pre-screening ESL students. 
Since the data used for this research were gathered starting from 2006, it made it possible 
to calculate the correlation between the EPT (writing part) and different formats of TOEFL 
(paper-based, computer-based and Internet-based). The results of the data analysis are 
summarized in Table 16.  
Table 16 
Correlation between the EPT and difference TOEFL formats 
 
N Total Writing Speaking Listening Reading 
PBT 229 .283 .222 n/a .267 .237 
CBT 419 .159 .239 n/a .041 .024 
iBT 1418 .207 .195 .162 .133 .089 
All formats  2066 .187 .225 .162 .145 .091 
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 It is surprising to find out that the writing EPT has the strongest correlation with the total 
score of the paper-based version of the TOEFL (r =.289). In terms of the correlation with the 
separate section scores, it is the strongest with the listening section of TOEFL PBT (r =.267) 
which can be explained by its similarity in structure with the writing EPT: one of the parts of the 
EPT is listening to the lecture delivered by the EPT proctor; the quality of the students‟ 
argumentative essays depends on how well that understand the lecture. The correlation with the 
other two TOEFL formats is very low. The lowest correlation is observed between the EPT and 
the listening (r = .041) and reading (r = .024) sections of the CBT and also the reading section of 
TOEFL iBT. The findings suggest that TOEFL PBT most closely corresponds to the EPT; 
however, overall, the correlation is not high with any of the three TOEFL formats.  
 
Correlation between the Time of Taking TOEFL iBT and ESL Placement 
 For the current study, I also analyzed the correlation between the time of taking TOEFL 
and the ESL placement. For this analysis, I used only TOEFL iBT scores since the Internet-based 
test is the currently used format all over the world. To compile a graph which would show the 
dependency (if any) between the times of taking these two tests, I went through a number of 
stages. To begin with, I calculated the periods (in weeks) between TOEFL and the EPT for each 
test-taker and sorted out the EPT candidates based on these parameters (see Figure 13). As it is 
shown on Figure 13, most international students who are required to take the EPT, take this test 
between 40
th
 and 60
th
 week since the date of taking TOEFL. My next step was to group the test-
takers into the groups containing 20% of students (~310 test-takers). 20% turned out to be the 
most optimal group size since when I took 10% of the students there was much noise on the 
graph; when I took 30% of the student, the time dependency pattern was not very distinct. After 
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grouping the students, I took the first group (from Student 1 to Student 310) and calculated 
correlation coefficient for this group. Then I plotted this value as a line on a graph. The 
beginning of the line corresponds to the EPT-to-TOEFL time for Student 1 and the line ends with 
the EPT-to-TOEFL time for Student 310. After that, I repeated the same procedure for next 
group starting with Student 2 and ending with Student 311. The beginning stages of making such 
a graph are illustrated by Figure 14.  I had been doing this procedure until I reached the last 
member (~1560) in the whole list.  
 
 
  
 
 
 
 
 
 
 
 
Figure 13. Time between taking TOEFL and EPT 
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Figure 14. Illustration of the process of builing a graph which shows the dependency between 
the time of taking TOEFL iBT and the EPT. 
 
 
 
 
Figure 15.  Pattern of dependency between the time of taking TOEFL iBT and the writing EPT  
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 Figure 15 illustrates a smooth tendency in the change of correlation coefficients over the 
whole period of time. The correlation seems to be stronger if the time gap between taking 
TOEFL iBT and the EPT was short; however, the more time passes, the weaker the correlation 
becomes. It dramatically goes down until it reaches the lowest point around Week 50 and we can 
observe even a negative correlation between 40
th
 and 60th weeks. A time gap of 50 weeks 
roughly corresponds to 11 months between the date of taking TOEFL iBT and the EPT. Based 
on this finding, we can conclude that overall the TOEFL scores which are about a year old 
cannot accurately predict English language proficiency demonstrated during the EPT which the 
international students take before the beginning of their first semester at the University of Illinois. 
Moreover, if we take into consideration the fact that most international students, who are 
required to take the EPT, take it exactly around Week 50, it may mean the TOEFL scores do not 
predict English writing proficiency for the majority of the population of the EPT test-takers.  
 Since I used the TOEFL iBT total scores to build the previous figure (Figure 15), I 
decided to check if the same pattern would be observed if I took the writing section scores of the 
TOEFL. It turned out that the pattern is preserved and the figures below (see Figure 16) 
demonstrate that no matter whether I use total TOEFL iBT scores or the writing section scores 
for the analysis of the changes of the correlation over time, the pattern of dependency remains 
almost the same: for some reason, the correlation dramatically decreases from Week 1 to Week 
40 and is stably low (even negative) around Week 50 but after Week 50 it goes up. 
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Figure 16. Comparison of the patterns of dependency between time of taking TOEFL iBT and 
the EPT. The figure on the left illustrates the dependency between the writing EPT and the total 
TOEFL iBT scores; the figure on the right, shows the dependency between the time of taking the 
writing EPT and the writing section of TOEFL iBT. 
 
 For the purpose of comparison (even though the oral EPT was not the main subject of my 
research) I decided to compile a similar graph but using the Oral EPT results and Speaking 
TOEFL iBT scores. As Figure 17 shows, there is no distinct pattern of dependency between the 
time of taking TOEFL iBT (speaking section) and the Oral EPT, the correlation seems to be flat 
over the whole period of time. From this, we can conclude that the English oral proficiency does 
not seem to depend on the time between taking the two tests. 
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Figure 17. Pattern of dependency between the time of taking TOEFL iBT (speaking section) and 
the oral EPT 
 
 The most surprising thing in this data analysis is that the TOEFL scores older than a year 
can correlate well with EPT. Possibly, it is so because those who submitted their TOEFL scores 
older than 1 year have already studied in some English-speaking countries for a year and in a 
year for some reason they decided to change a program. They could simply resubmit their old 
TOEFL scores which satisfied the requirement of their new program. The fact that they might 
have studied for example in the US helped them to maintain a good level of English and they 
also became familiar with the requirements to writing in the academic settings - that is why they 
could write EPT relatively well.  
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Figure 18. Pattern of dependency between the time of taking TOEFL iBT and the writing EPT. 
The graph was built using the official data (N=933). 
  
Even though the previous data analysis showed that the averages of the self-reported data 
did not differ much from the averages of the official highest and latest TOEFL iBT scores, I 
considered it necessary to additionally check whether the pattern of dependency would remain 
the same if official TOEFL iBT and writing EPT data were used. To compile such a graph using 
the official score reports, I took the available official score reports for 1298 students and 
excluded the scores of TOEFL repeaters (N=195) from the data base.  After that I also excluded 
the scores of MATESL students and the students specializing in Business Administration and 
Accountancy since for this category of students, there are specifically designed courses which 
have only one level. In addition, the scores marked as missing and the scores which indicated 
52 
 
negative EPT to TOEFL time (TOEFL was taken after taking the EPT) were also omitted.  In 
such a way, I ended up with the official score reports for 933 students which were used for this 
analysis. As Figure 18 shows the pattern of dependency built using the official data appears to be 
similar to the figure obtained with the self-reported data and shown in Figure 15, above. There is 
a slight compression but the main features remain the same:  a gradual decrease of correlation 
over the first 50 weeks to the point when it is very close to zero followed by an increase. This 
similarity can also be considered as additional evidence that self-reported data may be used with 
confidence instead of the official score reports. 
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CHAPTER 4 
DISCUSSION  
 
Discussion of the Results 
To observe the current tendencies in using TOEFL for admission and ESL placement 
purposes, I reviewed the admission requirements to TOEFL scores used by Big Ten Universities. 
It turns out that some institutions set a single cutoff score whereas others establish a minimum 
requirement to separate TOEFL iBT sections in addition to the preferred total TOEFL score. 
There are also some differences in the tools used for the placement into ESL classes. The 
majority of Big Ten Universities require international students to take a locally administered test 
upon their arrival on Campus. However, there are also two extreme cases: Indiana University and 
Northwestern University. Indiana University (Bloomington) is the only from the Big Ten that 
requires all the international students to take the ESL placement test (Indiana English Proficiency 
Exam). In contrast, Northwestern University does not administer any English placement test and 
the ESL courses are considered optional there.  Such diversity in the ESL placement tools and 
requirements demonstrates that there is no unanimity between the campuses on the issue if 
TOEFL scores can be considered good predictors of the English language proficiency sufficient 
to pursue undergraduate and graduate degrees.   
To prepare the ground for my research, I reviewed the sources which helped me to 
formulate the objective for this thesis. In the literature review section, I made an argument in 
favor of the necessity to evaluate the existing cutoff scores set for ESL placement at UIUC by 
pointing out to the evidence presented in the article by Lee and Anderson (2007) under the title 
“Validity and topic generality of a writing performance test”. This study was conducted using the 
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data from the ESL Placement Test (renamed the English Placement Test in 2010) administered at 
the University of Illinois at Urbana-Champaign in 1998-2003. The researchers used the TOEFL 
paper-based and computer-based scores which were rescaled to the paper-based score format. 
When analyzing one of the figures showing the probability of placement, I noticed that, for 
example, a student whose total TOEFL PBT score was 610 (the cutoff score to be exempt from 
the EPT), had only about 20% chance to be exempt from any required ESL classes (Level 3). In 
my understanding, the cutoff score should reflect the level of English proficiency sufficient to 
receive with a high probability the highest possible (Level 3) score on the writing part of EPT.  
Similarly, a student who received the highest possible score (677) on TOEFL still had about a 
45% chance to be placed into “Level 2”, which required a completion of one mandatory ESL 
writing class, and even a 10% chance to be placed into “Level 1” with two required classes. In 
the view of these results, the decision of Indiana University (Bloomington) to require all non-
native speakers of English to take their local ESL placement test, regardless of their TOEFL 
scores, seems quite reasonable. The observed inaccuracy of the ESL placement was the reason 
for formulating my main research question: Does TOEFL accurately predict placement into ESL 
classes? 
When looking for the answer to this research question, I needed first to find the answer to 
the question: Can self-reported data (in particular, TOEFL scores) be used with confidence for 
the analysis? The comparison of the averages of the official and self-reported data shows that the 
self-reported data are located between the highest and the lowest available scores of test-takers 
and, thus, can be used with confidence for the research. It also turns out that using self-reported 
data has additional advantages. Firstly, there is no need to sort out the self-reported TOEFL 
scores since it is not specified on the online EPT registration form what score the students have 
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to report – the highest or the latest, they usually report the score which like the best. As it turned 
out, such reports are quite reliable and do not differ much from the averages of the highest and 
the latest official scores. Secondly, the self-reported data are easy to obtain because they are the 
property of the Linguistics department, whereas the official data are collected by the Office of 
the Admissions and Records and may be more difficult to get (it took me more than one semester 
to get the official data for this research).  
Since the data set used for my thesis research contained not only the TOEFL scores but 
also other variables of interest, I was able to analyze the demographics of the EPT candidates. A 
summary of the analysis of demographics is presented below: 
 There are 15 % more male students who have taken EPT than female ones; 
 There is observed a significant difference in the age of EPT test-takers. The average 
age of students at the moment of taking EPT is about 25 years. The youngest test-
takers are about 16 years old and the oldest ones are almost 60. 
 Most EPT test-takers are on F-1 visa (75.5%). The second largest category includes 
scholars on J-1 visa (20%).  There are also 2.1% U.S. citizens, and mostly 2% of test-
takers are permanent residents. The students on F-2 and J-2 are the least 
representative (.2%, and .3%) and only one student is on H4 visa.   
 The majority of the EPT candidates are graduate students. In particular, the students 
in Master‟s programs make up to 41.6% out of total percentage of international 
students taking the EPT. Doctorate students make up to 19.1%. Roughly one fourth 
out of the total number of students (25.6%) is undergraduate students. Non-degree 
students are the least numerous category – 13.5%.  
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 Students from 77 countries took EPT over the period Summer‟06 – Spring‟10. The 
most representative category of EPT test-takers are Asian students. Chinese students 
make up to 29.5%, Korean - 18.1% and Taiwanese - 15.6%. The fourth largest 
population of students (however, significantly less numerous than the above 
mentioned ones) are the Turkish students (3.6%), followed by the students from India 
(2.7%), Japan (2.4%), Thailand (2.3%), France (2%), and Malaysia (2%). 
 The analysis of the distribution of the EPT test-taker over the semesters shows that the 
number of students has significantly increased over 2006-2010 (see Table 8 and 9).  
 Having calculated the score distribution of the EPT test-takers, I built the graphs 
illustrating the probability of placement into ESL classes.  In summary, the detailed analysis of 
these graphs shows that there is no particular pattern which would give us the evidence to claim 
that either total or subsection scores can accurately predict the placement into the ESL writing 
classes since there are the cases when the students with the very low TOEFL scores could be 
exempt or vice versa – the students with the relatively high scores are placed to the lower levels 
of the ESL classes. However, based on the analysis of t-values for placement into various ESL 
classes, I can assume that TOEFL writing scores can be useful for the EPT placement in a sense 
that they may be used by EPT raters as an additional reference when deciding which level a 
student should be placed into in case of some disagreement between the raters.  
 One of the most unexpected findings of the research is that the EPT has quite a weak 
correlation with TOEFL. However, this finding can be explained by the fact that EPT has a 
different goal and the procedure of the EPT makes it closer to the real classroom environment as 
there is the interaction between the students during the EPT and a lecture is delivered by the 
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trained EPT proctor, whereas TOEFL does not presuppose any information exchange or 
interaction between the test-takers.  
 The comparison of the correlations between the EPT and three different formats of 
TOEFL showed that the currently functional EPT had the strongest correlation with the paper-
based TOEFL (especially with the listening sections of the test), this can be explained by the fact 
that one of the parts of the EPT is listening to the lecture, and if the students understand the 
lecture well, they will be able to write a good argumentative essay. Overall, the correlation was 
not high with any of the TOEFL formats.  
 Another finding is that there is a distinct dependency between the time of taking TOEFL 
and the writing EPT. The pattern of dependency looks like a tick: the correlation between the 
tests is the strongest when the time gap between the test is short but later it dramatically goes 
down and reaches the lowest point (below zero) around Week 50. However, starting from the 
50
th
 week it goes up. The explanation for such a gradual drop of the correlation may be that 
before taking the TOEFL, students have a very intensive preparation for the test but during the 
time between the application to the university and the time of taking the EPT they do not refresh 
the knowledge about the essay writing strategies and gradually lose this knowledge – that is why 
they score low at the EPT. The increase of the correlation after Week 50 may be explained by the 
reuse of the TOEFL score reports after an about year of the exposure to the English in the 
English speaking country. However, there are might be additional factors explaining such a 
pattern of dependency which should be addressed in the future research. Among such factors are: 
country of origin or prior education of the EPT candidates, their major, the level of degree 
(graduate, undergraduate or non-degree).   
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Limitations 
 This thesis has some limitations. One limitation is due to the use of the TOEFL iBT 
scores for this analysis. Since the EPT is required for only those international students who score 
102 or below on TOEFL iBT, the general distribution of the scores available for this analysis 
was not normal (see Figure 3). This means that we should cautiously interpret statistical values. 
While they are still valid for qualitative analysis and to highlight the available trends in data, we 
cannot use them to make quantitatively accurate predictions in the probability of placement. 
 Another limitation is related to the fact that I did not separate the students into graduate 
and undergraduate levels when building the graphs illustrating the probability of placement and 
the pattern of dependency between the time of taking TOEFL iBT and the EPT. It is quite 
possible that certain tendencies are more pronounced for undergraduate than for graduate 
students or vice versa. All these limitations will be addresses in future research.  
  
Suggestions for Future Research 
 Even though my major research questions were answered as a result of this study, there 
are some additional factors which need to be addressed in future research. First of all, it is 
necessary to analyze in more detail the differences in the tendencies of placement of graduate 
and undergraduate students. Moreover, more research is needed for determining the factors 
causing a distinct pattern of dependency between the time of taking TOEFL iBT and the written 
EPT. Among such factors can be the level of studies (graduate vs. undergraduate vs. non-degree), 
country of origin, and major.  Since the official dataset also contains the score reports of the tests 
other than TOEFL (e.g. GRE, IELTS, GMAT, SAT), it would also be interesting to see how 
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accurately these tests or their separate sections may predict placement into the ESL writing 
courses.  
 
Suggestions for Practice  
 Based on the findings of this research, it is recommended: 
a) to avoid using TOEFL iBT scores (both total and separate sections scores) as a 
prediction tool for placement into the ESL writing courses since it was shown that TOEFL is not 
a suitable pre-screening tool. However, based on the pattern of dependency between the time of 
taking TOEFL iBT and the EPT, the most recent TOEFL iBT total and writing section scores 
may predict placement into the ESL writing courses more accurately than the scores which are 
about 50 weeks old.  
b) to use the TOEFL iBT as an additional reference when deciding which level a 
student should be placed into in case of some disagreement between the raters of written EPT.  
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APPENDIX A: NATIVE COUNTRY OF EPT TEST-TAKERS 
 
Country Frequency Percent 
Valid Argentina 11 .4 
Austria 5 .2 
Azerbaijan 1 .0 
Bahrain 1 .0 
Bangladesh 4 .2 
Belarus 2 .1 
Belgium 14 .5 
Bolivia 2 .1 
Brazil 34 1.3 
Bulgaria 1 .0 
Cameroon 1 .0 
Chile 9 .3 
China People's Republic of 766 29.5 
Colombia 25 1.0 
Congo-DRC (Formerly 
Zaire) 
1 .0 
Costa Rica 1 .0 
Cote d'Ivoire (Ivory Coast) 1 .0 
Denmark 4 .2 
Dominican Republic 6 .2 
Ecuador 17 .7 
Egypt 16 .6 
Ethiopia 2 .1 
France 53 2.0 
Gaza Strip 1 .0 
Georgia 1 .0 
Germany 22 .8 
Greece 4 .2 
Guatemala 2 .1 
Haiti 1 .0 
Honduras 7 .3 
Hong Kong 27 1.0 
India 71 2.7 
Indonesia 36 1.4 
Iran 41 1.6 
Iraq 1 .0 
Israel 3 .1 
Italy 14 .5 
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(cont.) 
 Japan 63 2.4 
Jordan 4 .2 
Kazakhstan 20 .8 
Korea (DPR) 4 .2 
Korea (ROK) 471 18.1 
Kuwait 1 .0 
Macau 1 .0 
Malaysia 52 2.0 
Mexico 15 .6 
Morocco 1 .0 
Netherlands 7 .3 
Nicaragua 1 .0 
Nigeria 2 .1 
Pakistan 17 .7 
Palau 1 .0 
Panama 2 .1 
Paraguay 3 .1 
Peru 9 .3 
Philippines 6 .2 
Poland 3 .1 
Portugal 1 .0 
Puerto Rico 21 .8 
Romania 3 .1 
Russia 8 .3 
Saudi Arabia 3 .1 
Senegal 1 .0 
Spain 25 1.0 
Sri Lanka 1 .0 
Sweden 12 .5 
Switzerland 1 .0 
Taiwan 406 15.6 
Thailand 59 2.3 
Turkey 94 3.6 
Ukraine 8 .3 
United States of America 6 .2 
Uruguay 1 .0 
Uzbekistan 2 .1 
Vietnam 18 .7 
West Bank 2 .1 
Yugoslavia 5 .2 
Total 2568 98.7 
Missing   33 1.3 
Total 2601 100.0 
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APPENDIX B:  COPY OF AN ONLINE EPT REGISTRATION FORM 
 
PERSONAL INFORMATION 
First Name:  
Last Name:  
Gender:  
Date of Birth:  
Your U.S. Citizenship Status:  
UIN:  
NetID:  
Your Primary Email Address:  
 
REGISTRATION DETAILS 
Secondary Email Address:  
Written Exam:  
College:  
Major:  
Degree Expected:  
Have You Taken The TOEFL?: yes/no 
TOEFL Month:  
TOEFL Day:  
TOEFL Year:  
Please check one of the formats you've taken: Internet-based/cbt/pbt 
Total Score:  
Reading subscore:  
Listening subscore: 
Writing (Structure) subscore:  
Native Country:   
Native Language:  
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APPENDIX C: TOEFL TOTAL SCORE DISTRIBUTION 
 
 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 13 1 .0 .0 .0 
20 1 .0 .0 .1 
22 2 .1 .1 .2 
24 1 .0 .0 .2 
27 1 .0 .0 .3 
30 1 .0 .0 .3 
32 1 .0 .0 .3 
39 1 .0 .0 .4 
40 1 .0 .0 .4 
42 1 .0 .0 .5 
43 1 .0 .0 .5 
45 1 .0 .0 .6 
50 1 .0 .0 .6 
52 1 .0 .0 .6 
58 1 .0 .0 .7 
59 1 .0 .0 .7 
60 2 .1 .1 .8 
61 3 .1 .1 .9 
63 5 .2 .2 1.1 
64 2 .1 .1 1.2 
65 2 .1 .1 1.3 
66 4 .2 .2 1.5 
68 5 .2 .2 1.7 
69 4 .2 .2 1.9 
70 7 .3 .3 2.2 
71 10 .4 .4 2.6 
72 5 .2 .2 2.8 
73 6 .2 .3 3.0 
74 14 .5 .6 3.6 
75 7 .3 .3 3.9 
76 15 .6 .6 4.6 
77 8 .3 .3 4.9 
78 25 1.0 1.1 6.0 
79 24 .9 1.0 7.0 
80 47 1.8 2.0 9.0 
81 49 1.9 2.1 11.0 
82 36 1.4 1.5 12.6 
69 
 
(cont.) 
 83 64 2.5 2.7 15.3 
84 68 2.6 2.9 18.2 
85 27 1.0 1.1 19.3 
86 65 2.5 2.8 22.0 
87 48 1.8 2.0 24.1 
88 76 2.9 3.2 27.3 
89 65 2.5 2.8 30.0 
90 98 3.8 4.1 34.2 
91 73 2.8 3.1 37.3 
92 71 2.7 3.0 40.3 
93 89 3.4 3.8 44.1 
94 73 2.8 3.1 47.1 
95 118 4.5 5.0 52.1 
96 95 3.7 4.0 56.2 
97 127 4.9 5.4 61.5 
98 142 5.5 6.0 67.5 
99 94 3.6 4.0 71.5 
100 197 7.6 8.3 79.9 
101 114 4.4 4.8 84.7 
102 154 5.9 6.5 91.2 
103 27 1.0 1.1 92.3 
104 10 .4 .4 92.8 
105 28 1.1 1.2 93.9 
106 14 .5 .6 94.5 
107 24 .9 1.0 95.6 
108 11 .4 .5 96.0 
109 25 1.0 1.1 97.1 
110 13 .5 .6 97.6 
111 17 .7 .7 98.3 
112 4 .2 .2 98.5 
113 7 .3 .3 98.8 
114 4 .2 .2 99.0 
115 6 .2 .3 99.2 
116 5 .2 .2 99.4 
117 3 .1 .1 99.6 
118 6 .2 .3 99.8 
119 2 .1 .1 99.9 
120 2 .1 .1 100.0 
Total 2363 90.8 100.0  
Missing System 238 9.2   
Total 2601 100.0   
 
